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Introduction
• Rates of dating violence (DV) are alarmingly high during adolescence 

(Wincentak et al., 2016)

• DV often occurs during conflicts when partners are using destructive 

conflict management strategies (Gonzalez-Mendez et al., 2018). 

• Destructive strategies refers to conflict engagement (e.g., losing 

control, criticizing) or withdrawal (e.g., acting distant, being cold).

• Since conflict management depends on a variety of implicit factors 

and subjective perceptions, it might be relevant to investigate the 

interplay between self-reported and perceived partner’s conflict 

management strategies

Objectives
1) Explore associations between daily self-reported conflict 

management strategies and same day physical DV perpetration. 

2) Examine cross-over interactions of perceived partner’s conflict 

behaviors.

Method
Participants and procedures

• 216 adolescents (57.4% girls, Mage= 17.03, SD = 1.49), were selected 

according to the following inclusion criterias: 

a) being aged between 14 and 19 years and 

b) being currently involved in a dating relationship lasting at least 

1 month without cohabiting with their partner.

• Teens filled out a baseline questionnaire online. Then, they were 

asked to complete daily diaries for 14 consecutive days. 

Measures

• Daily conflict management strategies. French adaptation of the 

Conflict Resolution Styles Inventory (CRSI; Fortin et al., 2020)

• 16 items measured on a 3-point Likert scale (Not at all to Very 

much) → The conflict engagement and withdrawal subscales

were used.

• Daily physical violence perpetration. Revised Conflict Tactics Scales

(CTS2; Lussier, 1997; Straus et al, 1996).

• 4 items from the physical  assault subscales were used and 

measured on a 3-point Likert scale (Never to 3 times or more)

Analyses

• Multilevel moderation analyses were conducted with Mplus 8.0

• Control variables were included: gender, ageand relationship length

Table 1. Main effects of self-reported destructive 

strategies on daily physical DV perpetration

Estimate S.E.

Within-personvariables

Conflict engagement 1.10 * 0.49

Withdrawal 1.26 0.74

Between-person variables

Conflict engagement 5.83*** 1.74

Withdrawal -1.61 1.19

Table 2. Cross-over interactions of attributed-

partner destructive strategies

Estimate S.E.

Cross-level interaction

Conflict engagement (S) x (P) 3.52** 1.40

Conflict engagement (S) x 

Withdrawal (P)

3.20* 1.62

Note. Significant interactions presented, S = self-reported, 

P = percived partner’sconflict behaviors

Discussion
Conflict engagement strategies

• Between-person level:Results indicate that teens who use more conflict engagement 

strategies than their peershave an increased risk of perpetrating physical DV on a daily basis.

• Within-person level (i.e., daily level): Results indicate that teens have a higher probability of 

perpetrating physical DV on days that they use more conflict engagement strategiesthan they 

usually do. 

• Moreover, interaction between high self-reported and high perceived partner’s conflict 

engagement was found to exacerbate the probability of physical DV perpetration. 

• Results support the conflict escalation pattern, in which both partner are actively and 

negatively engaged in the argument.

Withdrawal strategies

• While prior research found a link between withdrawal and DV perpetration (Gonzalez-Mendez 

et al., 2018), no such associations were found regarding the use of withdrawal. The current 

results suggest that avoiding conflicts on a daily basis is not associated with DV perpetration.

• However, perceived partner’s withdrawal was found to moderate the link between one’s use of 

conflict engagement and physical DV perpetration.

• Results suggest that the probability of perpetrating physical DV was significantly higher on 

days in which teens reported using high levels of conflict engagement while also perceiving 

their partner as using high levels of withdrawal.

• Results support the demand/withdraw pattern, in which one partner is pressuring the 

other to engage in the conflictive issue while the other partner stays silent and 

defensive or refuses to further discuss.

Conclusion

• Many authors have previously documented the link between destructive strategies and DV, but 

this study is the first to examine these associations using an intensive longitudinal approach.

• Patterns of conflict escalation and demand/withdraw have previously been examined in adult 

samples (Bonache et al., 2019; Schrodt et al., 2014), and this study add to growing body of 

research examining these patterns in the context teen dating relationships.

• It would be useful for future studies to examine the interplay between both partners’ strategies

during conflictual situations to better understand the relational dynamic from which DV occurs. 

• Preventive initiatives should address the interplay of conflict behaviors and cognitions in relation 

to physical DV perpetration
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Bullying perpetration and victimization among adolescents: A diathesis-stress model of depressive symptoms
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Participants

• An initial sample of 498 Sixth grade (T1) students (261 ♂ and
237 ♀), followed in Grade 8 (T2) and Grade 10 (T3), was used
(Marcotte, 2013). The average age is 11.22 years (SD= 0.45).

Procedure

• Two path analysis models using Mplus software (Muthén &
Muthén, 1998-2017) were performed to ascertain the
moderating effect between the variables. The initial
depressive symptoms and bullying perpetration/victimization
were controlled. Satorra-Bentler scaled chi-square difference
test was used to verify sex differences.

•

Figure 1. Global Model tested, based on theoretical models.

Variables and Measures

• Bullying victimization and perpetration : Bully-Victim 
Questionnaire (Olweus, 1989)

• Depressive symptoms : Beck Depression Inventory-II (Beck, 
Steer & Brown, 1996)

• Cognitive vulnerability : Dysfunctional Attitudes Scale 
(Weissman & Beck, 1978)

• Social support from friends : Perceived Social Support-Friends 
Scale (Procidano & Heller, 1983)

• Social support from teacher : Attitude toward teacher
subscale - Behavior Assessment System for Children-
Adolescent Version (BASC-A; Reynolds & Kamphaus, 1992)

• Social support from family : Cohesion subscale - Family 
Environment Scale (FES; Form R; Moos & Moos, 1981)

• Social skills : Social Skills subscale - Behavioral Assessment 
System for Children-Teacher Version (BASC-T; Reynolds & 
Kamphaus, 1992)

Path Analysis Models

A Satorra-Bentler scaled chi-square difference test indicated the 
absence of sex differences for the bullying perpetration model, 
χ2 (24, N = 498) = 24.01, p = 0.461 and the victimization model, 
χ2 (24, N = 498) = 17.30, p = 0.836. 

Figure 2. Final Path Analysis Model for Bullying Perpetration 

Figure 3. Final Path Analysis Model for Bullying Victimization

Figure 4. Moderating Effect of the Levels of Cognitive Vulnerability on the 
Relationship Between Bullying Victimization in Grade 6 and Depressive 
Symptoms in Grade 8

• Higher social support from friends in Grade 6 and Grade 8 
predicted subsequent depressive symptoms. 

• Social support from teacher in Grade 8 was negatively related 
to depressive symptoms in Grade 10.

• Cognitive vulnerability and social skills in Grade 8 were 
positively related to depressive symptoms in Grade 10.

Specifics for bullying perpetration model:
• Absence of moderating effect between bullying perpetration 

and subsequent depressive symptoms at the different 
measurement times. 

Specifics for bullying victimization model: 
• An interaction effect was observed between bullying 

victimization and cognitive vulnerability in grade 6. 
• The simple slope analysis suggested that the interaction effect 

was only significant for the students presenting high levels of 
cognitive vulnerability. 

• Bullying victimization and cognitive vulnerability in Grade 8 
were positively associated with depressive symptoms in Grade 
10.

Several longitudinal studies have found a link between bullying, 
experienced in childhood or adolescence, and the subsequent 
presence of depressive symptoms (e.g. Copeland, et al., 2013; 
Klomek et al., 2008). However, Swearer and Hymel (2015) 
highlighted that numerous factors may influence these 
associations by contributing to the development, maintenance, 
or buffering of the manifestations and consequences of bullying 
perpetration and victimization. For this reason, these authors 
recommended to consider the phenomenon of bullying through 
a diathesis-stress model where involvement in bullying as the 
perpetrator or victim constitutes a stressful life event activating 
individual and social vulnerability factors in the development of 
subsequent psychosocial difficulties, such as depressive 
symptoms. In that perspective, Beck’s Cognitive Model of 
Depression (1967), the social skills deficit vulnerability model of 
psychosocial problems (Segrin, 1996) and the stress-buffering 
model of social support (Cohen & Wills, 1985) suggest that 
cognitive vulnerability, social skills and social support, 
respectively, interact with stressful life events in predicting 
subsequent psychosocial difficulties such as depressive 
symptoms. 

Objective
• This study aims to verify the moderating effects of cognitive 

vulnerability; social skills; and social support from friends, 
teachers, and family on the relationship between both 
bullying perpetration and bullying victimization and 
subsequent depressive symptoms in addition to examining 
the presence of gender differences.

Hypothesis
• A positive relationship between bullying perpetration or 

bullying victimization and subsequent depressive symptoms 
is expected (Klomek et al., 2008; Lereya et al., 2015).

• The association between bullying and subsequent depressive 
symptoms is expected be stronger in adolescents with higher 
levels of cognitive vulnerability (Beck, 1967); poorer social 
skills (Segrin, 1996) or less social support from friends, 
teachers, and family (Cohen & Wills, 1985).

• Because the verified global model was based mainly on 
theoretical models that do not presuppose differences 
depending on the stressful life event, developmental age or 
gender, no specific hypothesis was made concerning their 
effect on the relationship between bullying and depressive 
symptoms.

Theoretical background

Method Results (continued)
No gender differences are observed in the relationships between 
the variables.
Our results revealed the presence of one significant diathesis-
stress interaction effect between bullying victimization and 
cognitive vulnerability in Grade 6, which was found to be 
associated with depressive symptoms in Grade 8, supporting 
Beck’s Cognitive Model of Depression (1967). Thus, individuals 
who reach a certain critical threshold of cognitive vulnerability 
seem to be more at risk of developing depressive symptoms 
when experiencing a stressful event (e.g., Lewinsohn et al., 2001; 
Meiser & Esser, 2017).
Other personal and interpersonal variables have more direct 
effect on depressive symptoms. These direct effects vary 
according to the direction of the relationship and the stage of 
development (see the original article for more information). For 
exemple, our results suggest that more developed social skills 
may be less adaptative for certain subgroups of more vulnerable 
adolescents, which can be explained by a tendency to be too 
attentive to the needs of others, at the risk of neglecting their 
own needs (Nilsen et al., 2018).

Implications
This study advances scientific knowledge by clarifying the 
interaction between individual and social vulnerability factors—
such as cognitive vulnerability; social skills; and social support 
from friends, teachers, and family—and stressful life experiences 
such as bullying perpetration and bullying victimization in the 
prediction of depressive symptoms in adolescents. The clinical 
implications of this study include the importance of early 
intervention targeting identified factors to reduce the risk of 
depressive symptoms in adolescents involved in bullying. Given 
the importance of cognitions, cognitive-behavioral interventions 
may be relevant, particularly with young victims of bullying, to 
reduce the risk of developing depressive symptoms.

Limits and future directions
Only two items from the Bully/Victim Questionnaire were used 
to measure bullying, which may lead to an underestimation of 
the results. The effect size observed in the analyses remained 
small. Thus, several other factors can influence the emergence of 
depressive symptoms. It is possible that cognitive vulnerability; 
social skills; and social support from friends, teachers, and family 
interact in a more complex manner than the interaction effects 
examined in this study. More longitudinal studies are needed to 
develop a stronger understanding of the relationships between 
bullying perpetration or bullying victimization and depressive 
symptoms.
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Discussion
Bullying perpetration and victimization have often been linked to depressive 
symptoms (Conners-Burrow et al., 2009; Klomek et al., 2008; Ttofi et al., 
2011). However, several personal and social factors could interact to
explain the relationship between these variables. The purpose of the present 
study was to explore the applicability of a longitudinal diathesis-stress 
model by verifying the moderating effect of cognitive vulnerability, social 
skills, and social support on the relationship between bullying or 
victimization and subsequent depressive symptoms. The sample of 498 
adolescents was followed between grade 6 and grade 10. The results 
revealed only one significant moderating effect, where, in youth presenting 
high levels of cognitive vulnerability in grade 6, victimization was associated 
with an increase in depressive symptoms two years later. Weaker support 
from family and stronger support from friends in grade 6, higher cognitive 
vulnerability, stronger social skills, weaker support from teachers and 
stronger support from friends in grade 8, all predicted stronger depressive 
symptoms two years later. Implications for intervention are discussed.
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